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Our Curriculum Rationale.
At The Chiltern School our learners have a range of profound, severe, neurodiverse and
complex needs; they are unique individuals for which learning is idiosyncratic and unlike to
follow development or linear patterns. Therefore, we have designed a curriculum that takes
account of the atypical patterns of development which impact on their ability to process
new information and stimuli. All our pupils have the potential for growth, we are committed
to ensuring our learners develop the skills, knowledge and understanding that allows them to
be successful learners throughout their lives. Our long-term aim is for pupils to be as best
prepared as possible for the future.
Based on research and work of leading academics in the field of Special Education (Lacey
Imray, Carpenter, Hewitt) we have developed a spiral curriculum that is context dependent,
which allows pupils to revisit learning adding new knowledge that is age or stage appropriate
and process based. According to Heargreaves (2006), in order to be effective, a curriculum
for learners with CLDD has to be profoundly personalised, it should not be about identifying
and teaching generic standardized measures of knowledge and learning outcomes.
Therefore, our curriculum is not a round hole in which we attempt to fit square pegs.
Carpenter (2010) suggests that engagement should be at the heart of a curriculum for
learners with CLDD, for this reason we are committed to providing a relevant and rich
curriculum at the core of which are opportunities for pupito develop communication,
cognition, emotional health and wellbeing and personal development.
We are mindful of the long term destinations of our young people. We need to ensure that all
of them have the skills and knowledge to take their place in society. We know that:
●
●
●
●
●
●

6% of adults with a learning disability known to their local authority in England are in
paid work (NHS Digital 2018)
28% of working age people with a mild or moderate learning disability have a job
7% of all adults with a learning disability in England are in paid work (Emerson and
Hatton 2008)
52% of people aged 16 to 64 with any type of disability in Great Britain are in paid work
(ONS 2019a)
76% of people aged 16 to 64 in the general population in England are in paid work
(ONS 2019b)
Only 16% of autistic adults are in full time employment, though 77% of autistic adults
want to work, many have skills and talents that are currently underused.

Our curriculum enables pupils to develop the skills, knowledge and understanding they will
need to be prepared for adult life. It is pupil-centred, creative and flexible, designed to be
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relevant and meaningful. It will provide opportunities for active engagement, curiosity and
enjoyment.
The curriculum is highly personalized with a strong emphasis on celebrating the achievement
each pupil makes, tailoring the curriculum to help them make progress in a way that best suits
them.
Our curriculum sets out the knowledge and skills we want all our pupils to gain by the time
they leave us.
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Drivers of our Curriculum
Fundamental to our curriculum is the development of these 3 drivers. We believe that if pupils
do not have the opportunity to develop these skills, then they are limited in their life chances.

Communication
This is fundamental for all of us; we all need to share information, to be able to articulate our
thoughts, ideas and emotions, in order to have our most basic needs met we need to have a
method of communication that can be understood by others. By having communication at the
heart of the curriculum we can ensure we develop young people that are able to participate fully,
using the method of communication that is most suitable for individuals.
“Language and Communication skills are both the foundation and fundamental building blocks for
learning, the links between communication and attainment are clear. There’s evidence which
shows that just the way teachers talk with pupils can influence learning, memory, understanding
and the motivation to learn.” The Communication Trust

Independence
We want our pupils to do as much as possible for themselves and on their own, to take
responsibility for their learning, eventually without adult support. We believe that if we develop
these skills as early as possible, they will flourish. We know that independence does not necessarily
mean physically doing things but being able to make the choices that affect their daily lives is
fundamental to their independence.

Emotional Health and Wellbeing
We recognise the importance of good mental health, helping pupils become emotionally resilient.
We want to empower pupils to be aware of their emotions and to understand how they can
manage them. Being able to build and maintain positive relationships is vital. We know that when
children feel safe and happy they are more likely to be able to engage in learning.
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Our Curriculum Intentions
We aim to provide a coherently planned curriculum that
●

Is ambitious and appropriately challenging to meet our high expectations of pupils

●

Develops pupils who are able to keep themselves safe, healthy and happy

●

Allows pupils to gain skills and knowledge to promote life skills which will enable them
to become as independent as possible

●

Ensures there is broad range of transferable kinesthetics opportunities to allow pupils to
succeed

●

Develops pupils ability to be confident and competent at using preferred mode of
communication

●

Focuses on individual needs

●

Ensures pupils gain the skills, knowledge and qualifications to move into meaningful
employment of their choice where appropriate

●

Ensures there is a broad range of opportunities to allow pupils to succeed

●

Allows pupils to be confident and effective using their preferred mode of
communication

●

Allows pupils to be able to socialise, interact and generalise skills within a variety of
settings

●

Develops pupils who can contribute to society in a meaningful and positive way

●

Allows pupils to develop the skills to be able to make choices, to express their needs
and wishes

5

Curriculum Routes
We acknowledge that the diverse groups of learners in our school need opportunities to
develop different skills and knowledge. In order to provide pupils with experiences that are
relevant, interesting and challenging to their personal needs and to identify opportunities for
progression, we have adopted a curriculum structure that allows for pupils to follow different
routes.
However, the curriculum should not be seen as a fixed trajectory, it is a fluid route that should
and can be adapted depending on the needs of our learners, some pupils and classes may
need to revisit outcomes or use outcomes from a different curriculum route. It should be very
much based on the starting point of the learner.

Early Transitions
All pupils from Nursery to Year 2 will follow this curriculum.
Early Transitions pupils will follow a modified Early Years Framework which supports the
acquisition of the early learning skills. The developmental curriculum focusing on
developing core areas of communication, physical development and personal and social
development. A holistic approach coupled with a multi-disciplinary approach allows staff
to determine which Learning Pathway and curriculum pupils will transition into at the end of
Year 2.
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The Informal Curriculum
We recognise that pupils following this curriculum are likely to have an atypical pattern of
development. Pupils following this curriculum will typically be at Communication Band 1-2
(Latham and Miles Communication Framework), this equates to traditional P Levels 1-4.
Many pupils following the informal curriculum developmentally, will be between 0-9 months
(band one) and 9-18 months.

Therefore, the curriculum needs to be holistic, multi-sensory and recognises the importance
of social interaction. The informal curriculum is based on the research of leading
academics such as Lacey and Carpenter as it provides the medium for learning; it is flexible
enough and adaptable enough to meet the individual needs of each child. Early
communication, cognition and sensory skills are the foundation to all future learning and
crucial to an improved quality of life, Quest for Learning (2006).
The focus of the informal curriculum is to enable pupils to develop positive, interactive
relationships with others, explore, be curious and engage in the world around them in a
meaningful and safe way and establish early communication and cognitive skills. Pupils will
learn to make choices and take control of their action, understanding the impact they can
have on their world. It is a curriculum that supports learners’ development by employing
appropriate approaches that take account of their emotional wellbeing and levels of
engagement.
The curriculum is taught through play based learning opportunities and learning is
facilitated by adults. The curriculum for informal learners is process not product driven. For
many of our pupils their progress will not be chartered in a linear way but they will show
their developments in a more lateral sense and may show breadth and depth of learning
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The Semi Formal Curriculum
Pupils following this curriculum will typically be at Communication Band 3-4 ( Latham and
Miles Communication Framework), this equates to traditional P Levels 4-8. Many pupils
following this curriculum will be, developmentally, working between 18 months and 3 years(
Band 3) and 3-5 years (Band 4).
For pupils following the semi formal curriculum the intention is that pupils develop
knowledge and skills to prepare them for adulthood and to give them the best
opportunities for independence in the wider community.
The focus of the semi-formal curriculum is to enable pupils to develop functional life skills
which allows them to be assertive individuals who lead happy, safe and healthy lives,
making a positive contribution in their community. The curriculum allows pupils to enjoy
learning and engage in opportunities to develop knowledge and skills by revisiting them
consistently, developing the ability to generalise these skills to a wider variety of contexts
and settings.

Through a thematic approach pupils are taught to make cognitive links to deepen
learning. There are overlaps between the semi-formal subjects and the National Curriculum
but the frameworks have been written (based on EYFS, SCERTS, Development Matters) to
offer something distinct, rather than an adaption of the National Curriculum in any form.
Pupils following the semi-formal curriculum may learn through play, others may learn more
effectively through functional activities, it is very much a doing approach. We recognise
that pupils following this curriculum will learn best when learning happens in a familiar
context, related to their own strengths and experience and reflects their age and learning
style.
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The Formal Curriculum
Pupils who access the formal curriculum are typically communicating beyond Band 4 (
Latham and Miles Communication Framework) and developmentally more in line with their
chronological age and stage, beyond 5 years. Whilst we recognise that for each pupil
there may be aspects of their development that may require a more holistic approach and
for some of our formal learners they are still likely to be working below national
expectations.

For pupils following the formal curriculum the intention is that pupils develop knowledge
and skills to prepare them for adulthood and to give them the best opportunity for
employment. The aim is to build relevant subject knowledge to gain accredited outcomes
and to offer pupils the opportunity to develop social enterprise.
The focus of the formal curriculum is to develop knowledge, understanding and skills to
enable pupils to access some elements of a modified national curriculum. The curriculum
allows pupils to become confident learners, engaged in a learning journey in which they
can master new knowledge and skills with enthusiasm and confidence.
We recognise that pupils following this route should be encouraged to take responsibility for
their future by making informed choices. Through a more subject specific approach,
alongside developing our core intent pupils will be inspired to communicate independently
their needs, wishes and aspirations. The aim is for pupils working on a formal curriculum will
pursue accredited outcomes where appropriate with a strong emphasis on employability
skills.
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Phase 3
All pupils in Phase 3 will be working towards the Preparation for Adulthood Framework. The
curriculum in Phase 3 is still adapted to ensure individuals are working towards their long
term outcomes.

Curriculum Implementation
We will deliver a curriculum that embeds these key principles:

●
●

●
●
●
●
●
●
●
●
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Enables clear progress to be made from pupils starting point at TCS in relation to
their individual needs
Is a personalised approach to meet needs (curriculum and timetable is
adapted according to opportunities that best meet learners interests and
needs)
Provides targeted support and challenge
Utilises offsite learning opportunities to develop generalisation of skill.
Provides opportunities and exposure to the wider community to build on
independence skills
Has a focus on preparing for adulthood
Develops functional skills in relevant settings
Has a focus on developing strengths
To develop the generalisation of transferable skills for a future beyond school,
revisiting skills in avarity of different contexts and repeating them frequently
Supports awareness of pupil’s own disability, how it impacts upon them and are

able t0 employ a range of strategies that effectively remove the barriers to their
progress and future beyond school.
We use a thematic curriculum where we have identified clearly from each area of the
curriculum what we want pupils to learn and in what sequence. There are whole school
topics identified for each phase of learning, which are planned for continuity, progression
and cohesion over a 3 year cycle. Learners are matched appropriately to their current level
of learning, building on previous knowledge. Skills are developed in a variety of different
contexts in order to ensure they are consolidated and learners can generalise these skills
enabling them to make connections and transfer skills to think creatively and solve problems,
developing their independence. Some subjects are taught discreetly while others are
covered through a creative curriculum approach. It is planned to provide continuity and
progression.
We use a variety of pedagogical strategies to ensure the curriculum is implemented
successfully and enable staff to personalise learning effectively. These include approaches
that are based on the theories of Piaget (Constructivism) and Vygotsky (Social
Constructivism).
●
●

Transdisciplinary input to support engagement in the learning process.
Enquiry based learning based on an understanding of child development and
cognitive load theory.

The curriculum is enriched by a range of experiences, educational trips and visits, local
community links and opportunities within the timetable to encounter new learning through
links such as horse riding, music and art, practical and vocational activities like gardening
and design and technology.
We offer a range of short stay residential trips and outside learning is promoted through our
Forest School programme and multi-sensory spaces.
We see the development of independence and employability skills as vital to our pupils. To
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that end, there is a community engagement focus in the timetable which gives pupils the
opportunity to learn skills such as shopping, accessing the local area and how to travel on
public transport. In addition, skills such as basic cooking are taught and where appropriate
pupils will engage in the world of work through work experience and our own vocational
opportunities.
Pupils day will consist of a number of different subjects dependent on the curriculum they
follow.

Curriculum subject areas
Understanding the world (History, Geography and Religious Education)
This subject allows pupils to explore and understand more about themselves in relation to their
local community and wider environment. It focuses on meeting the requirement that all
human beings have a right to belong. All pupils have a right to be part of the community
and have a unique identity within it. It explicitly teaches all areas of humanities and
citizenship and how pupils participate both in the local area and as part of the global
community. Learning includes rights and responsibilities that come with citizenship and
self-advocacy.
In this curriculum area learners develop their understanding of the people around them and
the roles they assume. They explore diversity within their own class group and school through
areas such as religion and heritage. They also learn how to access and utilise services in the
local area, how to support others and how to develop work based skills. Learning is
presented in functional contexts where pupils can be part of real time events and
experiences which need to be repeated in order to develop real meaning and
understanding.
The subject also includes environmental education which helps to foster caring, responsible
attitudes and supports pupils to understand how to live more sustainably. In the introductory
pages of the 2014 National Curriculum, reference is made to the fact that a “balanced and
broadly based” curriculum should promote “the spiritual, moral, cultural, mental and physical
development of pupils at the school and of society” and to prepare pupils for “the
opportunities, responsibilities and experiences of later life”. This has strong links with
environmental education, as future generations need to be equipped with skills and
knowledge to make decisions that will impact on their local environment and the planet as a
whole.
Personal Development
Personal Development is a foundation to our curriculum. It identifies the necessary self-help,
social and life-skills pupils need to learn and master in order to become as independent as is
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possible for them. This subject promotes spiritual, moral, social and cultural (SMSC)
development and prepares pupils for opportunities, responsibilities and experiences of later
life by developing qualities such as resilience, confidence and empathy. Opportunities
include, for example, learning about morals through a religious story or tolerance of
difference by celebrating a religious festival. It aims to teach pupils about positive character
traits, including, for example, courtesy, respect, truthfulness, courage and generosity and
British Values of democracy, the rule of law, individual liberty and mutual respect and
tolerance of those with different faiths and beliefs.
Personal development allows pupils to learn and explore themselves in relation to others and
the significant relationships they will have across their lives including those with family, carers,
friends and partners. Relationships and sex education and health education (RSE) will be
core to this subject and will allow pupils to learn how to keep themselves safe and healthy in
every sense, including teaching about body parts and life cycle, public and private,
assertion, consent, safety, relationships. Through this subject they will learn about personal
care, keeping healthy and making safer lifestyle choices, both on and offline.
Communication
Communication is a foundation to our curriculum. We follow the Latham and Miles 2001
(revised Miles & Sawford 2018) Communication Framework which believes the digest
influence on the development of successful interaction skills is the environment.
Communication approaches and strategies are embedded into everyday practice meaning
all aspects of the pupils’ school day are considered learning opportunities. Approaches we
use include: Intensive Interaction, Colourful Semantics, Zone of Regulation and SCERTS.
In order to support the development of pupils’ communication skills, a total communication
approach is offered. Pupils are encouraged to use every available means of communication
accessible to them. These may include the use of low tech systems switch as facial
expression, body language, gesture, Makaton signing, communication boards / books, PECS
and high tech systems such as iPads and communication aids.
Pupils communicating at Band 4 and above (of the Latham and Miles Communication
Framework) are encouraged to develop their higher-level language skills such as reasoning,
evaluating, predicting, planning and negotiating. Pupils’ communication is supported by
Colourful Semantics, visual literacy, reading and storytelling. Peer interaction and
independence is encouraged. This in turn allows them to access a variety of settings and
situations beyond school and their school life.
Physical Development
Physical development relates to the skills needed for movement, awareness of the body,
gaining a sense of space, understanding health and what the body needs. This subject
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teaches the salience of physical activity and how pupils can be as physically active as is
possible for them. It encourages gross motor skills to be developed and refined such as
walking, running, jumping and skipping. This in turn allows pupils to maintain physical fitness
and subsequently promotes a healthy lifestyle and life-long habits whilst also fostering
self-expression through the pursuit of leisure interests, hobbies and sport.
The teaching of physical development supports pupils to develop coordination and spatial
awareness which is often an area of need for pupils with learning difficulties and disabilities.
Equally fine motor skills are taught and refined to allow pupils to gain greater independence
in completing self-care skills such as dressing / undressing, using cutlery, preparing meals, etc.
For some pupils physical development may include the MOVE programme, a Rebound
therapy programme, hydrotherapy, dancing, yoga, horse riding and swimming, sensory play
or sensory circuits and Sherbourne movement.
Functional Skills
The teaching of functional skills includes delivery through maths and English in both a
classroom environment and in a range of practical contexts to help facilitate pupils’ social
inclusion. This may be evidenced by their ability to contribute to the completion of every day
and independent living tasks or enhance employability by improving an essential skills base.
Pupils will be taught to confidently use IT equipment in order to complete functional daily
activities and / or work based tasks.
Maths
The maths curriculum teaches learners to apply mathematical thinking effectively to solve
problems successfully in a range of real life situations and in the workplace. Pupils are taught
the underpinning and basic skills appropriate to their level in order to solve problems in
familiar, real life and workplace situations.
The curriculum enables understanding of ways to apply maths in the environment, number
concepts and calculations and an understanding of shape, space and measures;
developing an awareness of, and observation of, patterns in the environment and the ability
to collect and organise information. It may include teaching about money, counting, shape,
space and measure, time, use of ICT, data handling, pattern and sequencing, capacity and
positional language.
This subject allows pupils to develop problems solving skills that contribute to making choices,
taking decisions and gaining control over their immediate environment. It also allows the
opportunity to extend mathematical skills, experiences and understanding which will allow
pupils to visualise, compare and estimate. For some pupils this will be achieved in abstract as
well as concrete contexts. It will also encourage pupils to think about the strategies they use
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and explain them to others as well as being confident in checking or monitoring their answers
to mathematical problems. They will also learn to use mathematical information to
anticipate events and predict outcomes.
English
The teaching of functional English prepares pupils for progression into employment, further
education and / or for use in their daily lives. The English curriculum teaches pupils
appropriate reading skills based on a robust phonics programme taught from Early Transitions
into Phase 2. We also consider that research conducted into ready and learners with
Learning Difficulties and Disabilities (LDD) indicates that these learners are better able to read
using whole words as opposed to decoding words using phonic skills (Roch and Jarrold, 2008;
Lock, 1999). Therefore a variety of approaches are employed to develop the skills necessary
in order to read text.
Reading and writing skills are taught across all areas where appropriate in order to support
pupils’ acquisition of knowledge. Pupils are also encouraged to read for pleasure and a love
of reading and books is endorsed across all learning environments. Spelling and writing are
taught so that some pupils will be able to write straightforward texts and documents with
clarity and effectiveness, demonstrating a grasp of spelling, punctuation and grammar.
The aim of the subject is to develop the key skills to read, write, speak, listen and
communicate in English at an appropriate level and to apply this knowledge and these skills
in familiar and real life situations. Developing these skills provides opportunities to promote
citizenship and cognitive skills as well as promoting spiritual, moral, social and cultural
development.
Creativity (Art, music, drama, design and technology, horticulture)
Essentially the aim of creativity is to allow pupils the space and medium to develop their
imagination, to explore ideas, feelings, wants and wishes, it can be a great form of
communication. People engage with the world in many different ways, and so they express
their imaginative ideas in many different ways, too. Through, movement, writing, and drama,
art, music, and technology. Creativity is contextual and individualistic in its essence and form.
Everyone has the capacity to be creative, and to use that creativity. This area of the
curriculum helps our pupils appreciate the power of possibility by encouraging them to
invoke a creative spirit. When we support children’s efforts, mastery, and creative ideas we
help them flourish, no matter what they aspire to be. We encourage pupils to explore, to
exercise body and mind, to find something new to learn, to ask questions to be persistent,
and to enjoy the process.
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Character Education
The school values underpin our work, pupils are encouraged to develop their understanding
of them through a variety of activities across the year. Pupils will be encouraged to use and
develop their social skills in different contexts. We provide opportunities for pupils to
experience celebrations and events from both their own and others cultures, enabling them
to develop their imagination and sense of enjoyment and fascination.
Forest School
Sessions at Chiltern School have a structured format but children are also allowed to direct
their learning, following their own interests. Through exciting and stimulating sessions, children
learn about themselves, others and the world around them. Play at Forest School allows
children to encounter and experience risk in a safe and supported environment. This may be
through climbing a tree, using unfamiliar tools, making fires or just working with someone that
they do not always work with. Children will always be encouraged to help identify and
access their own risks. Children engage in motivating and achievable tasks and activities
throughout the year and in most weathers. This allows them to observe the changes to
seasons, experience different weather conditions and develop a relationship with nature that
they will take with them through their adult lives.

Curriculum Impact
The curriculum is monitored and evaluated through a rigorous quality assurance process.
Information about how we measure the impact of our curriculum and pupil progress can be
found in our Assessment Policy and through pupil voice.
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Curriculum Coverage
Number of lessons that should be allocated to each area per week
Formal

Semi-Formal

Informal

Maths (Functional Skills)

5

5

Integrated into
individual pupil’s day
depending on need

English (Functional Skills)

5

5

Integrated into
individual pupil’s day
depending on need

Physical Development (PD)
(to include
Rebound/MOVE
Sherbourne)

Daily period at the start of each day and opportunities
for breaks throughout the day after each period of 2
lessons
2

2

Integrated into
individual pupil’s day
depending on need

Personal Development
(to include
TACPAC/Sensory
play/circuits)

2

4

Integrated throughout
the curriculum

Creativity (Art/ DT/
Music/Drama

4

4

Integrated throughout
the curriculum

Understanding the world
Humanities
(History/Geography/RE)

2

2

Integrated throughout
the curriculum

Science

2

Integrated into
Understanding
the world

Phase 2-2
Phase 2-1

Integrated
throughout the
curriculum

Employability

Forest School
Assembly and celebrations
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All Pupils access Forest School
1

1

1

Long term themes
YEAR 1
Autumn 1 Autumn 2
EYS
Phase 1

Phase 2

Phase 3

Dare to
be
different

Intrepid
Explorers

Dare to
be
different

Never a
Dahl
Moment

Spring 1

Spring 2

Join our
ban

It’s a
Pirate's
life for Me

Kings and
One
Queens small step
for
mankind

Summer 1 Summer 2
Splish,
splash

We’re all
going on
a
Summer
Holiday

Summer
living is
easy

Carnival

Preparation for Adulthood / Accreditation Expectations

YEAR 2
Autumn
1

Autumn 2

Spring 1

Spring 2

Summer
1

Summer
2

EYS
Phase 1

Bugs,
beans
and
beasties

Abracad
abra

Where in
the
world?

It’s a New
Life

Once
Upon a
Time

Let me
entertain
you

Phase 2

Steppin
g back
in time

Planet
Protectors

Big City
Lights

Phase 3
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An
Oh I do
Let me
American like to be entertain
Adventure beside
you
the
seaside

Preparation for Adulthood / Accreditation Expectations

YEAR 3
Autumn 1 Autumn 2

Spring 1

Spring 2

Summer
1

Summer
2

EYS
Phase 1

Turrets
and
Tiaras

Jungle
Fever

Yum Yum

Wicked
and Wild

Journey I’ve Got
to the
Talent
centre of
the
earth

Phase 2

This is
your life

Location,
Location,
Location

Mechanic
al Realms

Fire and
Ice

Lights,
camera,
action

Phase 3
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I’ve Got
Talent

Preparation for Adulthood / Accreditation Expectations

